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Review details 

A priority for the Department for Education is to improve the educational attainment and wellbeing of 
South Australia’s children and young people. 

The purpose of the External School Review is to support schools to raise achievement, sustain high 
performance and to provide quality assurance to build and sustain public confidence in government 
schools. 

The external school review framework underpinning the review identifies the key levers for school 
improvement and has been shaped and informed by research. 

The overarching review question is “how well does this school improve student achievement, growth, 
challenge, engagement and equity?” 

This report outlines aspects of the school’s performance verified through the review process according to 
the framework. It does not document every aspect of the school’s processes, programs and outcomes.   

We acknowledge the support and cooperation provided by the staff and school community. While, not all 
review processes, artefacts and comments are documented, they all have been considered and 
contributed to the development and directions of this report.  

This review was conducted by Helen Tunney, Review Officer, Review, Improvement and Accountability 
directorate and Dean Clark, Review Principal.  
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School context 

Goolwa Primary School caters for children from reception to year 7. It is situated 85kms from the 
Adelaide CBD, and is part of the Fleurieu Partnership. The enrolment in 2018 is 293 students, and has 
declined over the last 5 years. The school is classified as Category 3 on the department’s Index of 
Educational Disadvantage. The school’s ICSEA score is 959. The school population includes 6% Aboriginal 
students, 11% students with a verified disability, 47% of families eligible for School Card assistance, 1 
student of EALD background, and 7 students in care.  

The school leadership team consists of a principal in her 2nd year of tenure at the school, a deputy 
principal, a wellbeing leader, and 2 senior leaders in literacy and special education. There are 19 teachers, 
including 4 in the early years of their career and 11 Step 9 teachers. There are 13 school services officers. 

Lines of inquiry 

In considering the data summary in the school performance overview (Appendix 2) and the principal’s 
presentation, the review panel explored the following lines of inquiry to evaluate the school’s 
effectiveness towards raising student achievement and sustaining high performance.  

During the external review process, the panel focused on 3 key areas from the External School Review 
framework: 

Improvement Agenda:  How well does the school make data-informed judgements about student 
learning? 

Effective Teaching:  How well do teachers plan and design learning tasks to meet the varied needs 
of learners? 

Student Learning:  To what extent are students engaged and intellectually challenged in their 
learning? 

 

How well does the school make data-informed judgements about student 
learning? 

There are strong levels of data literacy in the leadership team. A culture of evidence-based decision-
making is being intentionally developed throughout the school with partnership work supporting this, 
although there is a misalignment of partnership priorities and school priorities for literacy and numeracy. 
The regular collection and display of student learning data is emerging, and an excellent data wall has 
been created. Screening of all reception students has begun and there are plans to screen all year 1 
students, however, it is problematic that the special education coordinator and not classroom teachers 
are doing this screening. 

Support service referrals and selection of students for intervention programs are evidence-informed. 
There is a need for more regular tracking using agreed assessment tools, and a need to more closely 
monitor the efficacy of student interventions. 

Staff data literacy is being intentionally developed, and staff have become more aware of student 
learning data. Teachers are at the beginning stages of awareness about the formative value of student 
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learning data, and are involved in regularly monitoring progress against the site improvement plan (SIP) 
priorities. They are being supported to collaboratively trial new practices such as Walker Learning in 
junior primary classes, and to reflect on and consider the impact of new practice on student learning 
targets. Teachers value being released regularly to look at data and to work in teams to collaboratively 
analyse and plan from the data. They said that using data has made their teaching more explicit; however, 
further development of teachers to use data intentionally to inform teaching is required. Not all teachers 
are developing evidence-based learning design to the same degree, and there is an over-reliance on 
teacher judgement in some areas of the school. Some staff feel that there is too much going on in the 
school, and they are struggling to manage it all. 

The governing council is very clear about the school’s plans for improvement, and the principal is 
transparent about the school’s performance against the SEA and the need for improvement. 

There is an opportunity for the school to develop further whole-school agreements and approaches to 
literacy and numeracy development, and common pedagogical practices. The panel is concerned about 
the practice of delaying the provision of readers to reception students. This decision should be 
individually data-informed and it is of concern to the panel that, at the end of term 2, few reception 
students have begun take-home reading. 

The school’s Aboriginal students generally have lower literacy and numeracy skills, even if they attend 
regularly and have no verified disabilities. There is an opportunity to increase their academic performance 
through the Aboriginal community education officer (ACEO) in regular learning data analysis so her work 
with families can be learning as well as wellbeing-focused. This will contribute to the raising of learning 
expectations of Aboriginal students. 

Good data practices are being developed, and an awareness of the value of evidence-based approaches 
has been activated across the whole-school and in all groups of stakeholders. The school is well-placed to 
continue to deepen data literacy across the school through regular agreed assessments to track smaller 
increments of student learning growth, all assessments being done by the class teacher, and the 
development of whole-school agreements for literacy, numeracy and agreed pedagogies. The school will 
need to individualise the development of staff data literacy through frequent performance and 
development meetings, and a pace of change that is manageable for all staff 

Direction 1 
Ensure that self-review and improvement strategies become increasingly data-informed in order to 
intentionally improve all student learning achievement against the SEA. 
 

How well do teachers plan and design learning tasks to meet the varied needs of 
learners? 

During class walkthroughs the panel observed multiple examples of timely, explicit instruction. The 
Brightpath writing initiative has been very influential in developing differentiation and explicitness in the 
teaching of writing. All teachers (including specialist) spoke to the panel about its value. There is an 
opportunity to map the explicit teaching of types of writing across the curriculum, including in specialist 
subjects. 

Many teachers told the panel that the training with Tierney Kennedy has had a significant impact on their 
numeracy practices. Their work with students in maths is becoming more targeted and intentionalised, 
and their maths planning more explicit for differentiation. 



 

5 | External school review 2018 – Goolwa Primary School | FINAL 

The school is developing productive partnerships around transition with its feeder sites. However, the 
panel was told that the school is struggling to enable teachers to work collaboratively in the partnership 
due to reluctance by some hub schools to engage.  

The work of school services officers (SSOs) has become more intentionalised with their training in and 
implementation of a range of department-recommended intervention strategies. They feel valued by 
teachers, and are professionally equal in their roles. SSOs, teachers, and parents talked about the positive 
impact of interventions on student learning. Formal planning time between teachers and SSOs would add 
value as there is inconsistency in teacher planning for SSOs. The school could consider including SSOs in 
all NEP meetings and re-entry meetings. 

The scheduling of interventions needs to be carefully monitored to ensure wave 2 students are not 
missing wave 1 literacy and numeracy instruction though withdrawal for interventions. A review of the 
school’s behaviour management resources and structures would be timely to address some evidence of 
inconsistent teacher support, and levels of disruptive behaviours are consistently high in some classes.  

The school keeps families informed about new pedagogical initiatives. It is important for the school to 
ensure parents are clear about the rationale for and intent of an intervention program for their child. The 
panel is unsure of how well students are supported to transfer their skills being gained through 
interventions into their work in their mainstream classes. 

Ngarrindjeri language is being taught to Aboriginal students, which is working well, and students are able 
to continue this language learning in high school. The program is giving students regular contact with 
elders and community. 

The panel concluded that through improved intervention practices and targeted training and 
development, learning design is increasingly differentiated. The school needs to ensure that students are 
able to transfer learning and acquisition of skills from intervention contexts to mainstream classroom 
work. 

Direction 2 
Facilitate increasingly intentional learning design by ensuring seamless links for students between 
classroom and intervention programs. 

 

To what extent are students engaged and intellectually challenged in their 
learning? 

The panel found students to be bright, compliant, confident and capable of discussing learning in high-
level ways. However, there is a dominant view amongst staff that students are increasingly coming to 
school with lower-level skills, abilities, and capabilities. Students gave the impression that they have poor 
academic self-concept, and there was a belief expressed that Goolwa Primary School students achieve 
less well academically than their peers at other schools. There were also some concerns expressed about 
historical perceptions of problematic behaviour and achievement.  

The school is developing new ways of showcasing student learning. These new ways are being valued by 
families. Parents said they are often surprised by what their children are learning at school when children 
talk about their learning at home. 

There is a clear commitment by leaders to develop the capacity of all staff to improve the efficacy of 
practice. All staff said they value the access they have to professional learning and performance and 
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development. Staff have been trained in a range of initiatives such as Running Records, Brightpath, 
Tierney Kennedy Maths, Walker Learning, and Jolly Phonics and Grammar. Not all teachers are involved in 
all of these initiatives but all are involved in at least one. Walker Learning is providing a language for 
children to talk about learning, and structure and rigour to play-based learning. The support the school 
provides for early career teachers is strong. Specialist teachers are using quality pedagogies for 
engagement to motivate and generate higher levels of achievement for students. 

A highlight of the school is the regular cultural exchange with Kenmore Park Aboriginal School, and the 
annual trip to central Australia and the APY Lands. 

There are pockets of good practice in the school around developing students as agents in their own and 
each other’s learning; for example, provision of assessment rubrics and the authentic use of student 
feedback to modify teaching practices. A growth mindset narrative has been actively developed across 
the school, and the panel found evidence in all classrooms that this work is positively impacting student 
agency in learning. Many teachers have become mindful of working in ways that ‘get students doing the 
thinking’. At times, students have resisted higher-order questioning and challenges to their thinking but 
this is improving. The panel found limited teacher understanding about the connections between 
engagement and challenge of students in their learning, and the development of student agency in 
learning. There is a narrow conceptualisation about intellectual stretch and challenge that it is only for 
teacher-identified higher-achieving students. This is in spite of the experiences teachers have when they 
use open-ended, inquiry-based pedagogies. Teachers using Walker Learning said that they are surprised 
at times by what children show they can do. 

Lead Learn consultants were contracted in term 1 to work with all teachers to develop their capacity to 
critically reflect on the efficacy of practice through student feedback. Every teacher engaged in this work 
and each one was able to identify an area of practice to work on. Some teachers are still applying their 
learning from this work to pedagogy and learning design. There was concern amongst staff about the 
Leadlearn initiative. Some felt intimidated by the observations, some felt that the student survey was less 
than appropriate to the ‘developmental needs’ of students, and others wanted mentoring support (in 
which a mentor would give them new ideas to try), rather than a reflective coaching model in which the 
teacher is supported to develop their own solutions to problems of practice. Teachers feel that leadership 
is responsive to their feedback about the Leadlearn strategy and the school is working out how to move 
forward with in-school mentoring and coaching. 

The panel concluded that the school community is underestimating the academic learning potential of 
students. It is critical to develop a more academically aspirational view of students and their learning 
potential in both staff and students themselves.  

Direction 3 
Challenge all students to aspire and achieve by expanding staff understanding of engagement and 
intellectual challenge, and its links to student agency in learning and quality learning design that 
provides stretch and challenge for all students all the time. 

 

What is the school doing particularly well and why is this effective? 

During the review process, the panel verified the following effective practices are contributing 
significantly to school improvement at Goolwa Primary School.  
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Aboriginal students are taught Ngarrindjeri language in fortnightly lessons by elders. The ACEO 
participates in these lessons, and is herself studying Ngarrindjeri through Taoundi College. This program is 
building Aboriginal leadership and strengthens local language, connects students with their elders, and 
facilitates strong cultural studies in the curriculum. Aboriginal students are able to develop and embrace a 
positive Aboriginal identity, so critical to their success in schooling.  

For many years Goolwa Primary School has had an exchange arrangement with Kenmore Park Aboriginal 
School in the APY Lands. Year 7 students travel to Kenmore Park, via Coober Pedy, Kings Canyon and 
Uluru, camping along the way each year. This program is fully embedded in multiple aspects of the 
Australian Curriculum. It contextualises learning for middle school students, and develops cross-
curriculum capabilities.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Outcomes of the External School Review 2018 

At Goolwa Primary School effective leadership provides strategic direction, planning and targeted 
interventions. Teachers are provided with and use structured time for ongoing collaborative 
professional learning. The school works in partnership with parents and stakeholders. 

The principal will work with the education director to implement the following directions: 
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1. Ensure that self-review and improvement strategies become increasingly data-informed in order 
to intentionally improve all student learning achievement against the SEA. 

2. Facilitate increasingly intentional learning design by ensuring seamless links for students 
between classroom and intervention programs. 

3. Challenge all students to aspire and achieve by expanding staff understanding of engagement 
and intellectual challenge, and its links to student agency in learning and quality learning design 
that provides stretch and challenge for all students all the time. 

 

Based on the school’s current performance, Goolwa Primary School will be externally reviewed again in 
2022. 

 

 

 

 

 

 

The school will provide an implementation plan to the education director and community within 3 
months of receipt of this report. Progress towards implementing the plan will be reported in the school’s 
annual report. 

 

 

Louisa Guest 
PRINCIPAL 
GOOLWA PRIMARY SCHOOL 
 

 Governing Council Chairperson 

 

 

 

Tony Lunniss 
DIRECTOR 
REVIEW, IMPROVEMENT AND 
ACCOUNTABILITY 

 Anne Millard 
EXECUTIVE DIRECTOR, 
PARTNERSHIPS, SCHOOLS AND 
PRESCHOOLS 
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Appendix 1 

Attendance policy compliance 

Implementation of the Education Department student attendance policy was checked specifically against 
documented evidence. The school was found to be compliant with this policy.   
The school attendance rate for 2017 was 89.3% 

Appendix 2 

School performance overview 

The external school review process includes an analysis of school performance as measured against the 
Department for Education Standard of Educational Achievement (SEA).    

Reading 

In the early years, reading progress is monitored against Running Records. In 2017, 57% of year 1 and 58% 
of year 2 students demonstrated the expected achievement against the SEA. This result represents little 
or no change from the historic baseline average for both years 1 and 2.  

In 2017, the reading results, as measured by NAPLAN, indicate that 67% of year 3 students, 72% of year 5 
students, and 65% of year 7 students demonstrated the expected achievement under the SEA. For year 3, 
this result represents little or no change, for year 5, this is an improvement, and for year 7, this result 
represents a decline from the historic baseline average.  

In 2017 year 3 and 5 NAPLAN reading, the school achieved within the results of similar students across 
government schools. In 2017 year 7 reading, the school achieved lower than the results of similar 
students across government schools. 

In 2017, 21% of year 3, 28% of year 5, and 16% of year 7 students achieved in the top 2 NAPLAN reading 
bands. For year 3, this result represents little or no change from the historic baseline average. 

Between 2015 and 2017, the trend for year 3 has been downwards, from 59% in 2015 to 21% in 2017.  

For those students who achieved in the top 2 NAPLAN proficiency bands in reading, 60%, or 9 of 15 
students from year 3 remain in the upper bands at year 5 in 2017, and 23%, or 3 of 13 students from year 
3 remain in the upper bands at year 7.  

Numeracy 

In 2017, the numeracy results, as measured by NAPLAN, indicate that 51% of year 3 students, 58% of year 
5 students, and 70% of year 7 students demonstrated the expected achievement against the SEA. For year 
3, this result represents a decline, and for years 5 and 7, an improvement from the historic baseline 
average. 

In 2017 year 3 and 5 NAPLAN numeracy, the school achieved lower than the results of similar groups of 
students across government schools. In 2017 year 7 NAPLAN numeracy, the school achieved within the 
results of similar groups of students across government schools. 
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In 2017, 12% of year 3, 6% of year 5, and 14% of year 7 achieved in the top 2 NAPLAN numeracy bands. 
For year 3, this result represents a decline from the historic baseline average. 

Between 2015 and 2017, the trend for year 3 has been downwards, from 26% in 2015 to 12% in 2017.  

For those students who achieved in the top 2 NAPLAN proficiency bands in numeracy, 25%, or 2 of 8 
students from year 3 remain in the upper bands at year 5. In 2017, 40%, or 2 of 5 students from year 3 
remain in the upper bands at year 7.  
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